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. BACKGROUND OF THE STUDY

{alitarnia Task Foree {20M12:4) informs {hiat the ahility to read is crucial o the success of all
students, and it is essential 10 suceoed in sociery. Meanwhile, Krishnamoarty (2002:1) stares
{hat reading is one of the greatest pleasures, and reading also cnhances many skills, c.g.
thinking, language ability. and power of imagination. ln addition, Trelease (2001:1) expresses
in words that reading is a fundamental task that must be mustered by every student in order to
able to functionally compete in socicty. Reading is Fundamental for learning; unless a student
learns to read, he or she will fuce severs obstacles in life.

LCCS (2002:4) expresses in words that PQRST can be wsed to help students cncude
information into their long Lemm memory. PORST is a method of reading so that the
information that we read reully enter our long term memory. It is a method which helps
students read and comprehend effectively what they read. In other words, the reader is more
Tikely 1o leamn, and 1o lear, mOIc, ol the material hefshe is reading. IF we use this method,
reading won't be a waste of our time. The PORST reading method is a step-by step plan that
has been proven to raise test scores for students who follow the steps.

Armbruster, Lehr, and Osbom (20H11:6) postulate several effective comp

15 revealed by sume rescarch, namely; (1) teaching students to pinpuint hard-to-understand
sections of text and then secking snlutions such as Tereading, restuting, and looking forward
1o other sections for clues, (2) wsing graphic organizers-it helps students focus on important
points the suthor is trying to convey. These help students organize information to increass
Jearning and retention, (3) answering guestions —among several henefits, answering teacher's
questions help sudents focus on important points in a text and read actively, (4) generating
questions-students who are tanght 1o sk their own questions become tmare active, involved
readers, {5) recognizing slory-students who can analyze a text in terms of its plot, characters,
and other content categories and more likely to remember Lhe story. They must also recognize
{ext features in both fiction and nunfiction rexts, and (6) summarizing-il encourages students
to [veus an the most important elements in a wxl and reprocess them through using their own
words.

Hused on the above tioned effecti prehensi ies, this study applied most of
the proposed strategies. especially (3), (4). (5). and {6). These straegics are considered most
closely related o this study since this study is applying PQRST reading method.

In this study. the writer applied PORST reading method to improve the seennd semester
accounting students’ rewding comp dcnsion achi at Politeknik Negeri Sriwijaya.”

2. RESEARCH QUESTIO NS

(1} did the second semester aceounting students who were taupht by using PQRST rending
method showed significant different achievement in reading compeehension compared
thuse who were pot, and (2) what were the effects af independent variables (gender, group,
and pretest) wo the Jdependent vne (posttest)?
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3. CONCEFPTUAL FRAMEWORK

Reading comprehension is understanding a text that is read, or the process of “constructing
meaning” from a text (Mational Reading Pancl, 2000), Comprehension is a “construction
process” hecause it involves all of the elements of the reading process, working together.
Reading comprehension is the process of understanding and constructing meaning from a
picce of text. Connected text is any written matcrial involving multiple wonds that forms
eoherent thoughts, Phrases. senlences, paragraphs and so on are examples of connected text
that can be read with comprehension. Reading difficultics become most apparent when the
reader is unable to grasp the meaning from a text passage. Reading comprehension may be
affected by the difficulty of the text, the vocabulary wonls used in the text, and the reader's
familiarity with the subject matter, among other factors (Royer, 2003:1).  That is why the
wriler defines reading comprehension as the process of simultancously exiracling and
constructing meaning through interaction and invel with written |

PORST is based on work by Thomas and H.A, Robinson (1982), Spache and Berg and R.P.
Rubinsen (1997). It is sometimes cryptically known as S03R (Choong, 2000:1). Tn this
imethod there are five steps that should be followed, namely: Preview, Question, Read, Sell-
recite, and Test, According to Staton (1982), PORST stands for Preview (getting the hig or
averall picturc), Question (giving a purpose for reading and reading Lo answer questions),
Read (reading carefilly and reacting to what you read), Self-Recitation (helping to put what
you & learning inlo long-lerm memory and aveiding passive reading on your parr), and Test
(checking yourself to see if you recall what was in it and what the important concents were),

4. METHODOLOGY
A. Research Design
The writcr applied vae of the quasi-experimental designs that is the prefest-postiest non-

equivalent control group design. According to Campbell and Stanley (1963) cited in Gage
(1971217 cun be presented as:

0] X 02

o3 (]

Whene:

X . Treatment

m = Pre-test of experimental group
02 i Iast-test of experimental group
03 - Pre-test of contral group

04 = Pust-test of control group

B. Variables

In the study, the dependent variable was students’ reading comprehension achievement {pos-
test) while the independent variables were pender. group, and pre-test. To measure the
differences between experimental group and contral group, here the writer used the paired
sumple 1-test with SPSS version 14 while to measure the contributivns of gender, pre-test and
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group (independent variables) to post-test (dependent variable), the writer vsed multiple
regression with SPSS version 14,

€. Participants

Table 1
Popalation of the Study
Mo Class Female Male Number
] 2AA 205l BT SRR
2 2AB 23 7 3n
3 e 2 7 29
“T'atal i 65 22 o T

Source : Politeknik Negeri Sriwijya Palembang (2008-2004)
. Sample

In this study, the writer took the sample by using  purposive random sampling. On the basis
of the their English average scores, finally class 2AA and 2 AC were chosen. 2A0C was in the
experiment class and 244 was in the control class,

E. Technigues and Procedures of Tenching and Learning

The experimental group was given o Lrealment for about four months distributed into 16
meetings which included the meetings for pre-test and post-test; while the control group did
nat receive any treatment. The experimental group was taught the reading by using PORST
method.

Before the study began, the students were given & pretest containing 2 reading test. Al the end
ol the course, the students were also tested with the same materials o find out if there was
Progress.

F. Instruments for Collecting the Data

The test consisted of forty items in the form of multiple choices. Before piloting the test, the
writer distributed 1o 12 respondents. They are three lecturers of English Education Study
Program at Sriwijaya University, three lecrurers of English at PGR1 Universily  Palembung,
two lecturers of English at Politeknik Megeri Sriwijava Palembang, one lecturer of English at
Politcknik Sekawu, two lecturers of Cnglish wl Bina Darma University Palembang, and onc
lecturer af English at Sriwijaya University Language Institution Palembang. .

The scales for classifying the eleven respondenis’ judgments about appropriateness and
difficulty of test items can be seen in the following table.
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Talble 2
Scales for Levels of Item Appropriateness

: Level stlien Agpropricacs:
Mo BN : - Catega IR
1 wery appropiate A very appropeate liem
) 5l fle and very appropnale | An e
3 =5 moderale | A modesste iem
q =5 al imagprepate An Issporopelate e
5 =5 ul very i i A very 1l il R,
Table 3
Scales for Levels of Ttem Difficulty
Mo = T.evel of Hem Thfficuty
Seales
1 =5 az very difficult A very difficuls tem |
i3 difficult oo very difficuli | A difflieult e |
3 oderate A modesate o
s 5 At casy . | Ancesyitem
3 =5 at very casy Avezy ey fien S

G. Validity and Reliability of the Test

To obluin the conlent validity of the test, the writer distributed tn 12 respondents. They were
three leeturees of English Education Study Program al Sriwijaya Universily, three leclurers of
English at PGR1 Unpiversity  Palembang, two lecturers of English at Politeknik Negeri
Sriwijaya Palembang, one lecturer of English at Paliteknik Sckayu, two lecturers of Eaglish
at Bina Darma University Palembang, and one lecturer of English at Sriwijaya University
Language Institution Palembang. They were asked (o detenmine the level of difficulty and the
level of appropriateness of each item of the test,

I'n get a reliability cocfficient of the test, the Split-Talf method was adopled. The test was
split on the basis of odd ; i items and bered items. Thus, the reliability
cocfficient of the two versions were computed by using a Pearson product moment
carrelation coetticient (Rust and Golombok, [989:160). The result of Pearson product
moment comelation eocfficiont is 0.726.

The reliability coefTicient (0.726) is the equivalent of one for a test of half size of the original
test. This should be corrected, then the Spearmen-Brown formula was used to compute the
reliability of the original test {Rust and Golombaok, 1989:161), that is;
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Table 4
Fallasility Statintics

Cronbach's NpFa Far © T ]
% of Barme E

Fait 2 Vaiue on

ol e 20

ol 8 i taress n

Cometaticn Betveen Foms =
Speaman Bown EqualLengtn 75
CoeMzient Unmcunt Langh T
Gutiman Spit-Halt Coefcient =

After finding out the correlation, the Spearman Brown formuls must be applicd,

v
Tt P —
I i

2{0728)

T1-0726

: D.B4E
MNaote:
T + the reliability of the original test
T : the reliability cocficient obtained by correlating the scores on the odd items with

the scores of the even items

Having looked at the time spent by the students in doing the try out, 57.5% could complere
the test um time, or 85,5% could complete the Lest not laser than ninery minutes, therefore, it
was considered that it was nnt necessary to decrease the length of the test time-ninety
minules.

{i. Techniques for Analvzing the Data

A ttest was used to examine more elosely the group differences, and finally a mulliple
repression analysis was wsed 1o explore linear refationship between predictor and eriterion
variables  that is, when the relationship folluws a straight line, Here the wriler used SPSS
version 14 to run analysis.

5. RESULTS AND D

USSION

This part described the resuhts of tests 1o the samples before and afler treatment. "The test
given twice to the students were pro-test and post-test, The pre-test and post-test were Lhe
same. The enllected data were analyzed to satisty the objectives of the study.

1. The Statistical Strategy for Analysis of Students Test Resalts
To examine more closely the group differences, t-test is presented and finally the multiple

regression analysis will be carried out to cxplore other possible factors that may affect the
vulcome of the experiment.



JURNALHOLISTICS voume 1 Nomon2  Drsemsex 2008 155M 2085402 1

Tahle 5
Paired Samping Statisticn
I s Erar I
Li] ‘3. Ceetation Mman
Pair etnsi & BT 1.
1 postsl 24 | B 1525 10782
Table 6
Paind Sampies Comeistiar
I ] I Coralion £ 1
= [T 1 7 ) £ |
Table 7
Fatret Sarmpn Tust
T n
- e
e
i
Lovwer e
Ly rmm
2
- S
Sin @ e 2 oo
Table &
Means and Standard Deviation of Pre-test Scores for Reading Test by Groups
s Stssater.
- B =
== I = o TAT
e = e 1m
Tahle 9
o pert Sumpins ot
Equmvamasae |
oy
.
o san
5 ket Y
o G =
L B P 21008 T
Ve 204
Fr sised

The First Output

The statistical summaries from hoth samples can be seen from the table 7. The pre-lest for
experimental group is 34,569, und the pre-test for the control group is 33.750. In other words,
it can be said that the pre-test value obtained by the cxperimental group is higher that that of

the control group.



