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enhancing students’ mle:r»uuon teachors shoukd develop & repertoire
of guestionin - ‘Uhis article intends o show that question end

answer sctivities in el it exploited app Iy, can
enhance student i io (‘.Iarit} of questi types of (
technigues of asking q and techni of ding 1o

angwers are aspeets inat influence the quality of student i mmcramon

EEY WORDS

Interaction, (juestion Types, Question Clarity, Guestion Distribution, Wait-1Time

Employment, Responding lo Answers




TS5N ZARS-4021

=, (dral
ot with
Wers in
suke of
pertoirg
1on and

ly, can
estions,
ding
tion.

CS Volume | Nomor 1 .Juni 205 THEN 20854021

SCTION

smmon'y found that students of English as s foreign language (EF1) are often
g % inseract in classrooms. They often lack ways for initiating and swstining
The most importent key to creating an interactive language elasstoom is the
emsesmiiated inferaction. As stated by Smith, Meyers, and Burkhalter (1992, p. T1),
mweees are responsible for iniliating interaction hecause teachers’ role s not only
seemcice information but also interacting with learners to help them reflect on,
et analyzs, and synthesize information. For the purpose af initiating and
ms=ming interaction, teachers need to provide stimuli in the initial stage and
Sweeghout the lesson.

Sme of the main forms of interaction which is popular in teaching and learning activities
= asking and answering questions. Teachers oflen ask many questivng in all stages of
w=truction. In initial stage, quostions functmn 1o stimulase leamers’ interest by relating

e new language or Lopic 1o their prior knowledge or by sctivaling their sof In
the prcscnuuun of leaching marerials, Imchm nﬁen perlodpcaﬂv stop explaining and
=k 0 mainizin learnsrs’ particip late diseussion, or check sheir

mprehmsm Questions can also be delwcrcsi ul the end of session for checking
learners” compretension, inviting their opinions, thoughts, and feelings, or stimulating
their curiosily of next topies.

However, asking a lot of questions will not vertainly stimulale interaction. 1<.uLl|=r~
effeclive gquestions and appropriale techniques of asking questlons and resy i)
answers can foster gond interaction between tenchers "and stdents. Convers ¥,
questioning may impede leaming process if questions asked are ineffoctive or if
tegchers pose the questions and respond to answers in an inappropriate mapner.
‘Inerefore, it is recommended that teachers necd o develop a reperioite ol questioning
strategics beeause, a5 explained by Browa {2001, p. 169), it is one of the hesl ways to
increase teachers’ role as an initistor and sustainer of interaction. The problem is how
teachers should ask orel guestions and respond (o students ' anmwers effectively ln order
i stimsdlate sindent Interaction? This article intends fo show that question and answer
sessions which are very common in classroom sctivities, if expleited sppropriately, can
stimulate student interaction.

1. CONCEPTUAL FRAMEWORK

1.1 Interaction

Tateraction is the mutual exchange of thoughts, feelings, ur ideas between tWo or more
people and cwh rwt:lves a recipiocal e[I‘ecl (Bmwn, 201, p 105} lmemew:m is the

key to in the e, In
interaction oeeurs between teacher and students snd between smdents and students.
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‘The most important key Lo cresting an mn:mcuvc lang‘uﬂgc classmm is the teacher-
initinted intersction. For the purpose of | ing and ion, teachers
need o provide stimuli in the initisl stage and throughout the lesson. One kind of
interaction is asking and answering questions. As gquoted by Kabilan (1999}, in
classToom intcraction, teachers are ped 1o use ped of questions proposed
by Freire - tgachers are required 1o pose questions to students and to listen to students’
questions,

2.2 Questinning

Cuestioning is popular in tcaching snd leaming process, In EFL classrooms, Heaton
(1981 cited in Ru:hard‘! 1998:7) identifies Lhat qucstlnmn is one of essential functions
ol ¢l for 1 i to Reece and Walker
(1997:376), oral questioning is a very powerful way for feachurs to inleract with
siudents because it involves the students in the session through thinking and provides
the teachers with feedback on the level of lesming, Furthonore, Smith, Meyors, snd
Burkhalter {1992:6%) siate that to teach in 8 more intersctive way, isachers can ask
questions throughest the Ir.ssm‘ and respond to their siwdents’ answers, This section
highlights teacher : including: ¢ of asking i types of
iques of asking questions and Jing to answers.

2.2.1 Purposes of Asking Questions

There are some purposss of asking guestions, Chaudron {1928: 12(.) sTakes ﬂnt teachers’

quastions are a primary means of attracting sdents” ging verbal
responses, and assessing students’ progress, In addition, Mergan and Saxton (1991
cited in Broaldi, 1998) explain that teachers pose questions in order to keep students
actively involved in lessons, to provide students with the opporlunily W express their
idens and thonghts, to enable other students 1o hear different explenation-of the materis)
by their peers, to help teachers pace dieir lessons and moderste students’ behaviour, and
to help teschers cvaluate student leaming end revise their lessons a3 nocossary.
Noreover, Shelfield (2002) gwar; detailed purposss of nskmg, questions as follows:

I di stodents’ und and eval their perft

2, identify students’ interasts and hackgrounds;

. bead students o consider new idcas and make use of ideas aleeady learned;

. asgess students” prior knowledge;

. help students clarity their ideas and thought processes;

. mativale students by encouraging dheen o parlicipsie in leeming setvely;

. encourage siudents to ask their own questions;

. provide a means for stimulating class discussion:

. challenge belicfs and guide reconsideration of valuss students hold;

1. assess the effectiveness of teachers teaching;

11, develop rapport withs students;

12. find out any student having difficulties on tasks;

13, vevise inlormabion from & provious session; and

P - Y
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W = = springboard for discussion,

=22 Twpes of Questions

W= 2= some ways 10 classify kinds of questions, The following three classitications

== sdacted from Chandron {1948), Kennedy (2000), and Tsui (2001).

¢ Clesed questions versus open questions. Closed or convergent questions have
“mited correct answers, whercas open or divergent questions avcept more than one
=mswer.

I Display questions versus ref: ial guestions. Display or pseudo questions artermpi
= elicit information which the questioner alresdy knows, whersas reforential or
Fenuine questions are those which the answers arg pol known in advancs,

5 Low-level cognitive questions versus high-level cognitive questions. Tow-level
cognitive i assesy | Jed hension, or application, whereas

ge, comy
high-level copniti check synthesis, analysis, o evaluation.

All of the types of questions have their place in the interaciive classrooms ad, us stated
By Van Lier (1986 in Numan, 1989), they arc designed 1o get students to produce
language.

The types of questions asked are bosed on the purposes of questioning, sudents’ age,
and studenls” proficiency levels, For example, 15 stated by Hrown (2001:171), display
questions are very usefyl in cliciting both content and bmguage fom stdents,
Moreover, Chaudron (1988:127) supposes that referential (open or general) questions
would promote grester lcarner productivily and display questions would likety promote
more meaningful communication between teachers and learners, Furthermorc, Gall
1984 in Broaldi 1998) cites that low-level cognilive questions (potentially display
questions) aie more effective for young learners and learners of low ability whilc high-
fevel cogmitive i { ially referential questions) are more ive for
sudents of average and high ability.
Some classroom studics have examined teachers' questions. Basad on hoth L1 and 12
classroom studies it is found that “display’ ions are predomi in teacher-stud
mieraction. and that ‘referential’ questions are more conducive to the production of
fengthier and more complex responses by leamers (Barnes 1969, Long & Sato 1983,
and Brock 1986 cited in Tsui 2001:122; Pica & Long 1986, Dinsmore 1985, Early
1985, and 113, Ramirez ot al. 1986 cited in Chaudron, [988:127) The only finding
possibly discrepant with these trends, sccording to Chuudran (1988:127) is that of
Hialysiok et al.’s (197£) comparison between core and immersion French, Tt is {‘m_lr.d
Sat the immersion (eschers vse mone general inic ion (p i 1 I
questions. Brock's (1986 in Munan, 1989) study focuses on the effccts of the Lypes of
Juestions on siudents” target 1 P ion; the finding is that the students’
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responses o reforential questions are significantly longer and more syntactically

plex than their resp 1w display questi Therefore, Brock concludes that
“referentisl yeestions may increase the amownt of speaking leamners do in the
classrooms.”

2.2.3 Technig of Asking Questions amil R ding iv Answers

Teachers' wechnigues of asking questions and responding o snswers ean inluence
student imersction, Two things dealing with asking questions are distribution of
uestions and employment of wait-time.

Ihe followings are research findings concerning how leachers commonly distribute
slassrowm questions. A lypical questioning pattern is that teachers pase questions and
students volunteer answers. In sddition, teachers seldum address questions to individual
studenis, except to ‘good’ students (Jacobson, 1984 in Reece & Walker, 1997}, This
means that responses ate slicited from limited students - thos: wha volumteer answers
and those who are inated. Such a pt L [ diticn of the
passive class, particularly students who tend to be unresponsive or those wha are

1 1o prticipat in <l 1 this condition keeps happeni ken o
‘good” students will deminate talking whereas students whe are reluctant 1o speak ot
vemain silent, What has been discussed above is the result of unequal distibution of
questions.

The ather aspect reparding asking questions s employ of wail-time, Wajt-iime is
(he amount of Eme o pause after posing & question and before nominating a studemt t
give an answer, It s the time needed for students to think and formulute an answer
There i no agreoment concaming the length of wait-time. Smith, Meyers, and
Burkhalter (1992) claim that waiting time for answers is more than three seconds,
whereas Holley and King (1971 in Chaudron 1988} proposes af leasla five-gecond wait,

The employment of wait-time affiecis students’ responses as well as thelr feelings. As
sated by Taui (2001:124), “pot giving encuph wait-time for students o process &
question and formulate an answer is another reason for the luck of response from
students.” On the othor hand, Helley and King (1971 in Chaudron 1588) claimed that
teschers who sinployed at least a-five second wait in college Cerman classes ahtained
an incresse in studeats’ responses. Furthermore, Holley and King (1974 in T, 2001}
found that longsr wait-time made the leamers much betier shle o vegpond correctly.
However, extia wai-time does not necessarily improve students” responsiveness {Tsul,
2001} mer rewuft in longer ullerances (Chaudron, 198%). In addition, exoessive
lengthening of wait time creates students’ anxiety and embarrassment.
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Fum Reece and Walker (1997) and Sheffield (2002), the followings sre items
= should consider when addressing questions;

= ey one question at a time;

=% = effective question clearly;

e = question o the whole class;

Fde wait time o allow students o think of the answer;

SeemEE or name A student 1o answer the question:

ST answer Qur Owh qucstion;

mparase the question only afer the wait time; and

=ncourage the students 1o give the answer,

Saving poscd questions, responding to unswers is another dimension. Students need

mowled, on whether their answers are cormect or incarrect so
==y would like o participuie again in ol i ion. Teachers should reward
corect answer by saying “Yes," 'Correct,” or *That™s right. On the other hand, teachers
should not ridieule incorrect answers.

3. DISCUSSION

Teuchers ofien ask many questions in all stages of instruction for a variety of purposes.
Asking and answering quustions is one kind of interaction that can make classes moce
interactive. However, asking a lot of ol ions will not gu. stimulation
of imteraction, For the sake of enhancing students” interaction, teachers should develop a
reperinire of questioning skills becausc asking quessions and responding te answers in
clusirootns are not always as easy as they seem. This chapter discusses four aspects of
using crol ions o stimulate sudent ion: clarity of guestions, types of
juestions, techniques of asking ions, and techni of respondi (0 answers,

3.1 Clarity of Questions

How questions are phrased  influences  students’ respomses, Questions  phrased
inappropriately can mistend and confuse students in responding. The followings are loar
kinds of ions with phrasing problems (Chaudron. 19%8; Lorsch & Ronkowski,
1982: Brown, 2001),

1. Vague questions are phrased in an abstract or ambiguous language, such as: Fhen
ou have a lot of rain, what do you have then?

2. Wordy questions use language thal s too complex of toe wordy for aural
comprehension, for example: Gives today s di; i, aind axlvy idering your
previous experiznce i educational institutions, whey weuld you say ave the

ifications of. or the p { develny L impacts on, children functioning in
an educational system in which assessment proceduves largely consist of mulriple-
chaive, paper and pencil instrumentation?
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. Compound questions consist of several questions to consider at once, like How did
the revolution begin, and what did the nobles hurve vo do wivh it? Ihd v refors
have grpHing to do with 7

4. Spoon-feoding questions give too much guidance. There arc twe types: leading

questions {e.g. S0 we e say that, no matter wheve we live, people need food and

shelter, fsn't thar right?) and or-choice questions {e.. dre ihings necessary or only
desirable?}

Teachers should not ssk cither vague, wordy, or compound questions becauge it is
itficult tor smdents to undersiand such questions. When the studeniz pget such
guestions, they end o pive no answers because thoy do not wani W be embarmesed
with their wrong answers. Another consequence is that the studsats give incomect or
unsalisiactory responses. The siudents™ failure to respond to feschers” guestions might
cause them to be more hesitant to participate and interact in classrooms.

Quastions should ke phrased carefully in order students cen mmprefmd questions and
provide Guestions used to students” i should
be clear and specific. llave a lool at the following two questions,

1. How do people learn languages?

2. How du young children scquine new wonds?

It would he sasier for students to answer the second question because it is clearer and
more specific than the first question. The studeats know whal sort ol answer is required,
and at last they can express their idess or share their experence; it is o form of
interaction.

3.2 Types of Questions

Teachers need tn think of the kinds of questions to ask hotause one type of question will
be more appropriate than others. Sheffield (2002) provides five kinds of questions to be
asked in claszrooms incloding:

i, different levels of questions;

2 qumﬂons ﬂlal require extended IEK‘FKDI'LE:S mﬂ'er lhan yesing answens;

3

instead of closed:
4. divergent as weil as converpent questions; uml
5. guestions that hove an educative component.
Questions asiced should be bassd on purposss of guestioning, students® age, snd
siudents” proficiency fevels.

Tn order mo stimulet= and maintain student § i teachers can ask say type of
questions based on students’ age and pmﬁuum.y levels becanse all of the pes of
questions have their place in the i For le, display o

would likely promole more meaningful commuhication between terchers and learners
(Chaudron, 1988:127) wherens “referentiol questions mav increase the amount of
apeaking leamers do in the classrooms" (Beock, 1986 in Munan, 1989].
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2 Teshaiques of Asking Questions

Jues of asking questions can infl student i ion, Ilere arc

e o asking oral questions in classraoms,

Fose one guestion to the whole class clearly and specificatly. We should move our
=v=s around the room without focesing on any one student. This will keep every
=mdent thinking the answer,

— Fause o provide wait-time to allow students process the questions and formulars
eir mmswers. Provide extra wait-time when asking higher-level cognitive
Juestions.

* Nominate o student to answer. Ensure that we do not ask the same student agsin and
agsin. fAlso avoid nominating a student in an obvious systematic order (e.g. based
on atendance fist or students’ seats) because the student who has answered or that
wha knows that it is no his or her turn tends to relax and not to think of the answer.

£ Rephrase the question only after the wait time when the question cannot be
understood. §

5. ITthe student is reluetant 1 give the answer, encouruge him or her with phrases such

o5 “Relax! Give it a try.” “It's okay if your answer is wrong.” “Don't be afraid w

Live s wrong smswer. Nothing will happen.™ 3

3.4 Techniques of Responding to Armswers

Anather dimension closely related Lo the act of questioning is responding o answers,
Students need ack led whether their answers are corroct or incorreet in order
they would like to participate again in classroom intoraction. The suxdents” FES[HINGES
could fall into one of the following six categories: an appropriute or correet FESPONSE; &
partially comvect response; an incorrest or i T a resy in their
native language, mther than in English; another guestion; or ao respanse (Mohr &
Mohr, 2007).

Mast teachers praise students for corect responses, However, if the question-answer

| attends te lov-leval thinking teachers can make appropriate use of
praise, but they should alse encourage students to elaburste their responses. 1 a stdent
provides a partially correct response, the teacher can value the contribution, reinforee
the correet portion, and then altempt (o refine the response. 1 a student responds in a
language other than English, the teacher can see such a ICIPONSE oy cncouraging. Al
feast such g stadent seems to be interested and transacting with the lesson, Sometimes 5
student responds the teacher's question by asking another guestion. Students’ queries are
imporlent  diagnostic oppertunities for teachers and should be appreciated  and
responded to carefully,
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When a sivdsnt rasponds incorrectly or insufficientdy to the tescher’s question, the
teacher can feel diseppointed becavse the hing- ing process does not soom o be
preceeding smoothly and efficiently, However, the sacher must avoid the temptation 1o
hlame the student for not listening or processing the question well, Instead, the teacher
should e ineocrect responses a5 @ means of ongoing ssscssment o determine the
student’s needs and misunderstandings. I the teacher checks students’ understandings
during instreclion, cather than wait uniil e end of the lesson, the isacher has the
opportunity to re-leach or clarity misunderstandings.

Sometimes & sident might respond with silence or the tbiguitons "1 don't know.” When
this happens, 2 teacher can be easily fustrated and lempted to make judgrents abowt a
stucen s low shility and motivarion ta learn. Such a conelusion is al best premature and
certainly not productive. So, rather than move on to another stulent or provide the
smswer himself o berself, the teacher nesds 1o communicate belief it the students

ability o ibute mote and maintain high expectations for the student’s performance.
Waiting a few more seconds for an answer is cenainly one oplion. Smifing, moving
closer ko the siudenl, and rephrasing the question in A more con ional style may

also encanrage the student to respond, Asking for ather contributions and then returning
to the smdemt sfier 2 fiew siher siudents have partivipated communicates a kind, but
powerfisl, message that valuss the student's participation. The examples of tzachers'

phrases for ack Tedging studanis® resp are displayed in Tablc 1.
[ Bimstion Phraes
| Cowrreet “"Wou're right. Can you tell me mors?"

Responses &Y, that™s good. What chse do you know about dat?"

» ¥ are coerect. How did you leam that?™

= *¥ix, (lat's & vory pood answey, Can you alse w0ll me why this (voncept,

mfnmation} is jmportan?™

= “Goad thinking. Good Frglish.”

=T Tilez that good thinking and § like the way you said that,”™ (Repeat or

rephre e answer.}

Yes, [ apree thae . Wow, let's think noze aboit .7

= Yo e telline me swne wood things, capeeinbiy the pert absu . What
elset™

& "ere hesding in the dght direction, bt that's net quite complete. Do you
ar anyune else Tave somcdhing fo sdd?” st 44
All Right. That soamds interesting (o me. How
English?™ {Wait and model conventional English.)

» “Tna o know oay words in Crdids 1o say that™ |

than English | « “Call o someone {one of your friends) to Lelp rell os whut you suid in |
English.” {

w #Can you help us tansksbe diat oo Baglish?” (Repeat the guestion; call on
mare than one student. and then model an sppropriste Tesponse in
English) S

£ Respummes | o CThaok you for asking. Undersimeing i angortant. Goomi Jeriers a3k a
thait are | Botef Sons.”
Cuestions “Thanic you for noking & questien. Qucstions can help us all be botier

learners, o |

An we say thal in

5%
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eacher’s question, | 5 »“Wow! That’s a great {importans) question. T you know anyihing tht |
=5 does 1ot seem 1o | win bl answer thar question™™ |
void the temptation i + T am ghad yom asked il question. How can the rest of v answer your |
Il Instead, the teac question?” |

4 . = "Lt mc first answer question, and then Twill ak my question szai.
et l? l'lelenm.}e_ «“Da you waml o cnlly::‘mdm student to angwer your question. Do you
dents” understandings wanl one of your elassmates 1o help you?” i
. the teacher has the L —— = “Help me underaiand what yon mean. Toll oie agdn~

Ramporses =Tl miez mawe 50 T know what vou're thinking,"
= “Twant o know what you are thinking, Con vou tell me more.”
=“Yoasald __ Det, 1 thought that _, Pleuse, help me waderstand,”

"1 don't know.” When « ‘T you think  or ™ (Give a right answer as one of the optioms. )
ke judgments about 2 b Silene | a1 fhink vou know someihing shout this, mnd 1 thank | would i G0 e
al hest promature snd Responses wht you have 1o say,”

« "0m vou show us what you know by acting it oot or drawing i7"

Zoing te coms back 1o you and ask you again. Please pet ready 12 talk

udent o provide the
eliel i the stodent's

with us” |
udent's performance. =1 wamt i hear from you in this lesson. Got ready with an answer or o |
on. Smiling, moving aneeten. )
versational style muy « "1 cupect you W know thiz'te have something to say. Let ame know when |

s and then " \ig I mm{ww-‘ (Privwide  yes-no question ar 2 chaice guestion.)

wnicates a kind, hut P our & Molu, 2007).

amples of teachors’ Table 1. Cramples of Teachers” Phrases for Acknowl deing Students’ Kesp

I 4. CONCLUSION '
Wi ] Teuchers” oral guestions posed throughout the lesson, if exploited eppropriztely, can
—l stimulate and maintsin not only teacher-siudent ion bul alse stedent-smd

interaction. A teacher asks a question and a student anawers, Then, the tescher responds

iy this feoiteept, | 1o the student’s answer, While one student is unswering a question, the other students
are fistaning to their peer’s expl 50 it can e their

2.” (Repeat or i For the purpose of stimulating student interaction in classrooms, teachers shouid

e —— develop questioning skills. Teachers should consider four aspects of using questions

i b What I that influence the enhancemcnt of student interaction. The aspects are clarty of
questions, types of guestions, technigues of asking guostions, and techniques of

= catnplete. Do poy responding t answers. Questi used to uge students” § ion should be

ar and specific. All of the types of questions have thair place in the interactive
classrooms but they should he based on students’ age and proficiency levels, The
teacher should ask a question to a whole class and provide wait-time before nominating
2 student (o give a response. Then, the teacher should appropriately and carcfully
| appreciaie and ack ledge any resp provided by the snsdent — a correct response,
e quiesticns; call on a partially correet response, an § ronse, B rosp ingl ather than
it English, a response by asking another question, or silent response — in order the
student would Fike fo participats sgain in classmoom mteraction.

n we say that ,r'u‘l

 what vou said in

pod learmers azk

p us all be better
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