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ABSTRACT

In this globalization cra, peopls are tempted W commedily knowledge,
especially in higher edocation level because higher education is closely related
i e job market. 10 means that higher education is often influcaced by market
reguirements and more valued on its proaising job prospects for its alumni han
ather fenetians. As & result, people tend to choose higher education with
mehological luvovatons and job market orientations.
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BACKGROUND OF THE STUDY

The first waves of today's glohalizution had left almost fo cormer wnwashed, our schools
and universities were of no exception. In relation i that, I would like to arguc
that the commodification of knowledge is only an alternative chapter in the great
saga of formal organizetion of leaming in our age of globalization. Although, most
society necids foemal onganization of leaming 1 it i 1o function normmally (Hughes &
Knehler 20T, to offer knowledge, as a commadity or any other form governed
by market rowards, is putely a choice, However, we may ageee that it s a dillicuht
avenue t ignors, but it is inevitable nor upavoidabls,

The hre to commodify is neither wriggered noc a product of glohelization.
Commuditication of knowledge is sot, as might commonly perseived, 5 featre
exchusive to higher sducation. It is potentially prevalent in primary schouling as well, as
suggested in Baudvilleed's posimodem social theory-after his bresk with Marxian Theory
- where the rise of society st the loss of symbali it (Ritzar
2043), hence the overtaking of society by markel powers. However, state
regulation (Dale 1989) and 2 lti-entry systemn (Tilsar 2002) may salvape primacy

hooling from market disor iom. Cm the order hand, higher cducation is pui more
under the spotlight because ol its closest proximity Lo the job market (Dale 1936} in most
chains of eduestion and its special siaius as a learning place for the creaw of the crops
(Tilaar 2002, 2003). As a result, education is increasingly valugd more on its

pability for "technological i jons™ to provide jobs (Shumat, 1997) than sny
functions.

Jobalization provides the muloplier effect (hat i fori Noeds to make it
profitable and gigantic in scale (Friedman 00}, We may argue that matedial rewards
being promised by globalization © marketuhle commadificaion of knowledge done in
focmal organization of learming - or any other institation for fat mates - ane 100 enonms
o impart, The reweard is loo grost while the risk is pereeived to be negligible.

C Iy providas the multiplier effect that 2 o af Tedoe, in
fact, i a question to the motives behind the creation of knowledge in formal
organization of learning. The argument runs two fold : first, why did higher

education ever tempted and Ily being infl d by the marked 1 commudif
and secondly, will the pave of knowledgs crention he sustained without the
market associgled rewards that g d all pation in our age of globalizath

Consecutively the Tirst angument peohes at the supposediy detreasing attention to social
empathy us resnlts of market of dictating the terms of learning requirements {Waspodo
2002, Tilear 2003), while the second argument querics 1o the independency of
knowledge creation from markel and economic forces (Nomaka & Teyama 2004
As market tend to be imperfect. hence ting social inequalid wnd even i

Instability in & segregated world without major power of authority (Thurow 1983, 1996}
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S education may be held responsible for the social problems thai it conributed
$S=asono 2003).

Setalization has bwo powerfil energisy; first, it eases the harriers ta com municated
#24 travel across the plobe and beyond | and, secondly, it pervades conventional
Seundaries such s nation and culture (Fricdman 2004). CUralesced, these energy form a
song drive towards an imtegrated living space that shudders local identities: pay down
sommunity specifics, and, growingly, question the purpose for maintaining diversity of
cultures. In the midst of escalating socisl crises, proponents of local identity saw a
common struggle in multiculural educaiion roccives an incressing avtention as an
zltemative apy h 60 prepare responsible citizens (Semi 2003; Tilaar 20033
However, precantions should be taken serivasly s the nature of multicnliuralism
advecates against scttled clout, statug-guo. and eniversalism (Arra2003, Hughes
&krochler 2002) - cresting social and political conflices of its own.

2. CONCEPTUAL FRAMEWORK
2.1. A Shift in the Wisdom of Learning

From the ardy beginning, i ized education formimns, such a Plaso's Avadenyy and
Aristotle's Zycernm, focused more on phil phyy in their di fon on k ledge {Tlook
& Drickman 2004). This greal auenijon towards rational and critical inquiry into basic
principles of life can be perceived as ions of man's | ity and ambiguily

towards life, s is strugaling 1o come to terms to his limied ability in explaining and
conprolling his imvmediate suroundings. In the modem world, schalars of consumer
bhehavior such as Fourester (1971), Holland {1987, Blyth (1997), and Blackwet! (2001)
have even suggested that & subjective model of the world exists to facilitate people
in their perception of daily lives {Dobbelsisin & Behrendt 2003). Positively, this can
be wiewed as man's unfaltesing quest to discover the truth and 10 gain the wisdom of lifs,
To woeship &0 single, universal inmscendence md source of sacredness{Armsirong
20007 is the commaon attitudes of ancient scholars and pupils toward knowledge
and the wisdom of learning. :

As man eventually discoversd that not all of his questiona are eesily resolved, nor
those already elucidated are found satisfying, they turn their attention lo the
existence of Supreme Being for inner spirituality {Armstrong 2000). Daly, it
was a lime when religion -started within limited close-knit individuals then graw
0 2 wide collectively organized sticiety - played an important purt in influencing
how knowledge was formed and organized. As examples, Jewish scholars in the
middle east studied the Talmud 1o promote religious, as well as sccular,
intellectual purseits in the I Century AT Meanwhile, Indian and Chinese scholars
and stdents come to Nalands in sorthemn India to study Buddhism in the 5™ Century
AD. Christianity op ] ¥ schools from the Sth Century AD before
being overrun by renaissance in the late 14™ Cenry AD (Gutek, 2004), The
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fourding of the Al Azhor University, in Cairo, Egypt, during the 10™ Century AD,
institutionalized Islamic lesming that have already been widely introduced
throughout the [slamic world (Halsey ctal 2004).

As an example, in 1337, lbn khaidun - a prominent Muslim philosopher ol the later
middle Apes -had endeavored an explanation to the patiern of changes in man's
political and social organization as he scholarly buil intn his megnum opus
introduction io history . Withoul hesitation, thn Khaldun positioncd knowledge as
divine and, therefore, making it intimately sought after by scholars and the pious, as
well as kings and ordinary people, as source of enlightenment as well 85 source
of power. However, Ibn Khaldun did not fled to recogaize that knowledge, at beast
in the art of historical writing rhat he is most 1 with, is indi bla in
building uritical insiphts that can sort out the hidden truth (Rosenthal, I%?) Truth
was 4 sentral theme in the quest for knowledge in the Jolamic world during s
classical heyday (Flourani, 1962, 1991;Khalidi, 1985; Lapidus, 1988) as outiined in
the gener] philosophy of education in Islam (Atlas 2003).

We mur supped that religions made an  hisworical siep us they becamc
instinusionalized (Lewis, 2003}, not just because of the immense authority acquired
but moce [rom the institutionalization of learning they brought slung In the process.
Te this ends, modern universities owe much to institutionalized religion to tform
their scademic and | h istics {l.ewis 1982). the provision of physical
places, apreed set of time, designed curriculum, asnd books a: mediums to
facilitating teaching snd leaming may he seen as the basis of lesrning. Howaver |
Johan Heinrich Pestalozzi's {1746-1827) -~ a Swiss's educational reformer -
appreciated more deeply when he stated "Not art, not books, but life itself is the
tre basis of teaching and education,” to describe the essence of learning. The
wisdom of learning, that is the quest for tuth - as with 1ife and the valus man
incessantly placed upon it - perpetually serves as o relurning point to the shifts in
ihe purpose of knowledge that culrure greativ atfected.

2.2, The Quest for Truth and Social Responsibiliiies

We may supgest that the quest for truth is most important in drivieg man to
tirelessly search for knowledge. C quently, the amd o
seek that quest is also imperative to keep successive generslivns feom being
disinterested in ohserving a righteous calling. 1 is this cssence of freedom that Sen
(1999} argwed competent human beings are capable of becoming reflective
creatures. Therefore, nurturing for individual responsibility in the context of social
o =ni when man is detached from his socinl envirorment and losing his
participation to amend social prcblem.s (\v\-’aspos.lo, 2003). We may agree that there
should be an ing process to b i - quest may lie behing anyone's
mind. To surmise the supposed "appropriate” length of sducation is to quote E.A.
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Filne's (1860-1937) words, "When a man's education is finished, he is
fnished."” To append to Filne's observation, 1 would suggest that a man's education
is beginning to 4 halt whea his drive to lcaming is indifferont of social prublems. In
this logic, the nearer & man to the mare contributive his social life and empathy
becames,

As time revealed, these institution of learning bears resemblance of a factory that
produce goods and secvics; in the forms of graduatcs and the krowledge thev
acyuired respectively. As more sophistication is introduced, came the izsnance of
formal titles thal gramt its holder a cortain percsived qualifications and authority.
In time, power and education boccome inseparshle {Tilaar 2003) creating both
positive and negative impacis in the process. In the beginning, the organizing of
knowledge production under an instiiution may be ssen as 5 way to belter
orgunize the di ination of k ledge. However, skeptically, we can imply that
the structuring of' institutions also have the p ial to limil secess o its goods and
services in the society (Rich 1999}, More troublesome is the suppression, or ai least
the intimidation, of freedom Lo express and actualize the contributive aspeets of
social life in the pursuant of knowledge (WCCD 1996).

There is a dilemma in providing education for the messes will not actually benefit
from it. More acute the problem Hes with higher education where naturally only &
handful of selected individuals will uttend (Tilaar 2003). Putting it to the extreme,
we con relate to Ezra pound's (1885- 1972) - us poet and critic - lexis,” Real
education must wliimately be limited to one who insist an knowing, the rest is
mere sheep-herding,” When masy sducation is showing signs of uilure in making
the society betler-of. I the quest in finding the truth shall not find an open hand, even
in the instilutions of higher education, then the public should be made aware of
this impending, hMoreover, if truth has been traditi Ity churged as & ly in
refigious discussions and debates, then the public shoul = 10 make sure that
relfigious and moral issues are nover imparted from its public education. If we may
agree on this point, then Thomas Arnold's (17951842)- 2 British cducator- famous
acymen, "What we must look for hers iu, first, celigi and moral prinecip]
seeondly, pentl Ty J thirdly, infefl 1 ability” may strike as a much
needed encouragement. Following up upon this idea, o be considered in alignment
with the quest for truth, higher education may be tasked (o uphold moral stundards and
require social responsibility while maintaining scadomic honesty avross all
activitics they are cngaged with,

2.3. The Production of Knowledge in Usiversities

Tf we speculate that the production of knowledge is inherent in universitics then there
must be o remarkabie motive that drives the process, just asthe iruth was supgested
as motive sirong encugh Lo attract scholars to invest their time in these institations.
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Thercfore, iT material wetl being is as important, or suspected greater, than the
quest for truth (Chapra 1995b), than market forces should have been playing g5 an
mmens: agent in the production of knowledge. We arc mos: interested with the lssue
of how canstruetive, or demaging, the markel forces is doing to the production of
knowiedge.

Specifically, Shumar (1497), heavily influenced by Bourdicu, look a great interest in
using coltural anthropology and ethnography to analyze the chenge that tnok place in

versities and its produetion of § ledge. He saw himsell as = muginalized
iniellectual that observed American Capitalism driving an immease foree that make
these alterations. While demorcracy seemed to be in pair with capitalism, they
have a very different idea about the appropriule distribution of power. The
complete equal distribution of power gocs againat the drive to be efficient
{Thurow 1996}, itself & "wisdom" in the market approach, In other words, to be
efficient in the market is 1o be rich or have the desires to be one. Presumahbly at
the expense of others or other non efficient institutions and, with ihe absence of
effective reguiations, by any means necessary. Consequently, it may be difficult for

u slate with limited funding - or lack of prop g the education Sector
- to ontinually spensor ity universilies with the exp ion of thom b
ellicient while delivering quality ion simul Iy {Dale 198%], This contlict

of organiration is move serivus in countries where i povernance is far from
demoeratic, yel ils economy is only partially capitalistic {Ahmad 1981 ). i Thurow
and Dale are o be taken scriously, then market temptations may by assumed of doing
more harm, by deliberately misicading or actively discouraging social benefits, Lo the
process of leaming universities,

The future, for any institutions, holds a wealth of imities, p ial torhul
vexed | i 1 Jicti and parad Upon those chalienges,

Takeuchi and Nomaka (2004} propose ihat compznies nesd o conced & new
management paradigm based on knowledge creation i It is to cormpete suceessfully

now end in the near future. By ireating uni as panizs, 8 TeW s
Knowledjze creation if it is W cumpets succcsalully now and the near future. By treating
university = ics, a new paradigm b ledge creation is urgently needed

where stukeholders decide the oulcome of the day., Moreover, universitics- the most
revered compuanies in the cducstion industry - should worry more in the cffectiveness
of its knowlzdge production being abie to penetrate markets. Especially when
its stakeholders are more o ic in the relocating resources when they inlerest ane
challenged (Thurow 1996} and ‘the diploma diseases” has been uaning rampant
(Tilaar, 2003).

In term creating knowledge, universities ave relied upon by a many speiety o became
its leading centers of advancement as well as its last bastion of idealism. Rightly so.
the szociety should & pay & great ideration into the k fedie creating process
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smwersiy classes and labs. Tf individual can he counted responsible o its
= Sem (1999) suggested, then universilies should also be given trust to
= = sccountzble in light of a decadency running in most developing
e cracial point of accountability lies on how justice and just values will be
= mmwersities. Only then, we may hope that justice and just values are

= am acceptahie level in the society that it does not created soctal nervous
s oens (Waspodo 2003).

Sweses. the bomow John Deweys (1850-1952) - US philosopher and educotor -
lesenincal wisdom, "The Educalivnal process has no end beyond itsell it is its on
=L we may be convinged that the process in the uliimale achicvement in education,
e process of learning leads o justice and just values heing revered and valued
e Bighent then education in universilics may stand all in face of market
Ssorientations dal p ice and in formal education, we should
sways look and critivize whether the cducational process that it taking place in
e universities has bencfited the needs of the sucicly,

We may cunsider thai the most dangerous trap of any education system is the
subjectivity inherent with every educator that - actively over passively - influence those
endergoing the leaming process. Bronson Aleott (1799-1888) - US philosopher -
advocated the need o control one's wIf interests us mentor in the learning process.
“The frue leacher defends his pupils against his own personal influence.” Even though
universities, relatively, upply more freedom of leaming than other than institutions of
=ducation (Tilsar 2002), edueator's subjectivity atll lingers. Even mure dangerous is
when educator's subjectivity is driven solely by materialistic rewards. Material
rewards are easily put into place when market forces concede, As siudies of
market behaviors, of its attempts to do just the opposite - to obstuct an umdkerstanding

of the real functioning of inarkets (S 213) - ave shoulderad by economists, we
shall poise the teaching of ecenomic as a focus of further discussion, The teaching of

ies in higher education in Ind iz is [ iple of how difficult it
5 w0 bresk away from the mai of ics teaching - shaky the

Sundations may have been revealed (Djermaloye 1979; Nazer 1979; Thurow 1983,
1996: Adclman 2001; Swasuno 2003). Tn this sense, the production of knowledge
may be considered at 3 standstl! and process of learning of coonomics becomes repelitive,
It failed what Takeuchi and Nonaka (2004) suggest about knowledge crestion bacamss it
aboet from reality, rather then deals with it, and it breakdowns as market imperfection,
rather than take them into accownt and correct the modcls.

3. ANALYSIS AND HSCUSSION
3.1 Knowiedge as a Tool of Hegemony

Afier seeing how knowledge may succumb 1o the greed puwér and globalization as
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an innocent vehicle to the extension of power, we may coniemplate that
knowledge can, and have been used (Choesin 2002), to maintain and cxpand the
contial of ane group of people o others. In terms of globalization, local cultures
are placed as subordinates of global cultures, What shall it taks to justify the use of
fmowiedge - or the Iv and i led

¥ d wscs of k pe - to comirol others
not 5o fortunate in developing their learning processes inte a marketabls form?
‘That question has been relatively easier to answer with the dawn of toduy's
globalization, thet which brings huge sums or costs to universitics. Rescarches,
industrial competitions, and the rise of information technology broughi by
globalization have 1 1 the commercialization ol research and teaching and
increased the movement of both outside universities (Trow 2(101 ). Suddeniy, 1t
was ecopomicaily make sense and politically correct to help people pay for their
us2 of knowledge beesuss some investments have been poured into its creation.

The monopely In the uses of, parcnted, knowledge may beeome impesdalis nature
when the ehject is of another country, another culture, and another peaple. There
may he » huge obligation to put multiculturalism and soeial responsibiliey aside
when the prospect of becoming richer and more powerful is up for grab. A powerful
country, Kke the United States, proclaims thal its "American Dyeam” ofTers limnithoss
possibilitics (o thoss with talent, energy, and motivation to create the next marketable
knowledge (Trow 2001). The teeling of not wanting to share knowledge for free,
because i need profitable retum-on-i that leads to the
P ion of its uses wek Ty (Levine 20)0s). A variety of ways to promect lhis
educational investments have been invented; be it a nutional rights, iiclieciual
property, copyTights, or by mesns of ssorecy. Latcly, it may be seen not cnough just to
make people pay in vsing your patented knowledge, that you should convinced them
to use your knowledge {Trow 1996)-furos them only when other ways botched,

3.2, Tn it Possible without Market Sustenance?

I ak present knewledge crestion s so seemingly dependent upon murket system of
reward, then it is possible to have it comtinue at today’s pace without such
sustenance? We may neod to look brielly of how education and leaming becoms &
necessary part of modem society. What Is so special about learming? Most sociologists
may agree that leamning is the provess ol a relatively permanent change la behavior or
capability that results fiom cxporicnoe. Since learning is crucial to the success in sogial
life, it is seldom left to chanes in individual instances (Hughes & Kroehler 2007).
Mot sucieties. therefore, instinre a formal and syslematic maining Lo convey particilsr
altitudes, knowledge, and life skills thas they viewed best for themselves (Tilaar MDY
Thiza kind of formal sy ic institution is known as iown and it is ial for
effective participation in most socicties.

While ancient Greeca were primarily convemed with philosophy, the ancient Romons
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TS 10 wage conttnuous wars that they considered politics and civil sdministration as
mmsoriant subjects o be tanght st schools {Guiek 2004). Religious instutions dominated
=edicval schools; whether they are studying Judaism, -._hn»tnam(y ar Islam. With the
=toduction of scholasticism by Saint Thomas Agquings in the 3% Conmury AD,
wiversities become a lending fnstitution of learning v«.\lle degn’e gre_mlnl, R

scknowledged in the Tslamic mudravha and jami'ah pred s ien
‘Alatas 2003} With Renaissance, the rebirth of lcarrung in Ei.mpe took a sharp wrn in
that worldi lar-themes set aside religi topies s main inierest with [ante, Patarch,

=nd Boccoccio in the contral stage. Yemacular primary schools were pmdutﬁ of the
Protestani Reformation when education was made available for the lower clusses of
sociery in Durope with the introduciion of works by Calvin, Luther, and Zwingli (v name 2
fow. The Age of Heason in the 18th Century AD brought 2 beliel thal the powers of
critical thinking can improve the life of individuals and the society (Gutek 2004) and it
has influenced the American Revolufion,

Thc 19t and 2(!lh (,r:murles AL were abundant with jonovations of leaming practices,

ilosophies and i o expose even selectively, coinciding
wilh the hlrﬂ‘ ufnanonalwn Tt is difficuit 1o separate the history of education and frzarning
with the cvolution of state and stalc thinking, as it is difficalt to draw & general wend
in the purpose of' education. We may say that education, initially, hegan with the intention
of serving the cl‘m ofa sm.nelv for f‘mwrc Ieacteamip and or special professional positions,
[ v, 1 into serving the masses. Only during the
last half-caniury, we sce the ad ional den..uy if the wizsdom of learning, that is the
detachment from social problem and its affinity, is relinguished for diploma,
degrees, and title that smooth the way to Jobs with high playing saladies.

The formalizing of education was not meant to damage the process of | .cm'unz,
rather to simplify the b acy of formal org However, it is almost
impossible to hove 2 formal organization without its d}sflmcnons as Weber
idealized his vision of hureaucracy. Typical shoricomings found in mest
universitics include upemlmnui incfficiency, Traymented and incoherent curricubum,
leciures with di and 1 plex (Kuh 2001). To
reform these 5horcomm1,u, may be seen as an nw&kmmg slep into the fossilized
procedures of many uriversitics, Wilson (1999) eluciduic Lhat the  ultimane
challenge of curriculum reforms lies in the uth of political to such
changes that wsuslly throat the status que, 17 curmientum is that difficuls 1o modily,
what shall it take to wanstorm s organizetion and "reeducate” it., faculties? It
seems (hal leaming is as challenging as unleamning, if that is cl' possible and
desirable.

3.3. Docy » [idhile Path Exisis?

Human behavior., as siudied by sociologists, have shown that rational wtilicy
maximization - itsell = behavioral assumption - are getting diffieult to ever since its
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cational assumprion have been dropped by all social selences, cxcept economics, by the
end of the nineteenth contury { Thurow 1983}

The rational individual ought to set in the sense of maximizing its wtility under af]
citoumstances, be it sgainsi the aveopted cuiture prevailed in a society. Holding on
to this theory, cconomists rejected cvidences that show individuals not in a
cationel wtility maxinizing behavior on the ground thet they were market imperfeetions.

Thesefivre, ons utility maximizing individuat behaves, a3 it "ought™ 1o he than the st
of the society otherwise. urow (1983) used the torm “prescription dominates
descriptive economics” in describing (his strilking difference in the "supposcd® study
al human behavior,

A atrong argement against this rational wiility masimizing individual iz evident
in the prowess where human p are heavily infl d by social i i
dual cxperiences ulone. To the exireme, an individual may sacrifice his or

s country whers that is not "rational” in light of bis own survival; hence
maximizing his chance to five and gain from the existence of his country. Then we
shall question what universities has done 10 its gradusies’ continuum of prefersnuss,
have they become more "rationsl" and shunned "saerificial’ atiides as non-
profitable, or have they becurac more sensitive and energetically moved 1o amend
social problems - sacrificing their own lives only when ofhier means have besn
exiausted. There may be a middio path to this dilemma between market reward and
the creation of knowledge in the form of socially hic practices of } teih
creation,

A on lism - a= it is the unbwella of this seminar - a5 & social theory
is worth mentioning at the end of this paper. The early rise of multicultural theory was
foreshadowed by the cmergence of paraty feminisi sociological theory in the
late 1970 (Ritzor 2003). It hes taken diverse forms of theorstical spectrum, however
some generel characteristics can be pulled oul to signify #s sance. Muliiculiural
theory rejects universalistic theories that tend to support those in power. Heneo, it
walks the linc of political volalifity as it takes the side of disempowered groups. Tts
proponents are not value free o5 they aim 1o chenge the social stucturs, culiure isclf,
aml - surprisingly - the prospects of individuals, Some even went as far as disrupting
the: intellectual world by making mere open and diverse. It is difficukt to separaie
between multiculiveal theorist and narratives, however it carries s "critical edge”
using Ritzer's own words, in the sense that it is selfer . Last but not least,
one must snderstsnd that multiculural teorists' wor is limitcd by the particular
historical, social. and cultural context in which they hapy i 10 live i Knowledg

creation snd plobalization may have been, and continue to be, perfest and muially
“profiable” partners for so long as multiculural education remains in the
background of vur society neither challenging nor felt threaening,
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e = sy mae refigions made an historica step as they beocame
SN =ot just becanse of the immense authority acquired but mere from
B mrocoasivein of learning they brought along in the process. To this ends,
mders smEwversities owe much to Institutionalized religion to form their academic
e me=Bectesl characteristics, the pravision of physical places, agresd set of time,
SesSgned cumriculum, and books as mediums to facilitating teaching and desrning
=¥ be seen as the basis of learning.

We may suggest that the quest for truth is most imporiant in driving man to
firsdessiy scarch for knowl ige. O 1 ¥, the freedom and £ o
seek that quest is also imperative to keep successive genetations from being
disinderested in ubserving a righteous calling. 1t is the cssence of freedom that

=Escver quest may lie behind anyone's mind, To sutmise the supposed
“propriate” length of education is to quote A words, "When a mail's
edscation is finished, be is finished,” 1 would supgest thal 2 man's education s
Sesinning to a halt when his drive e leaming is indifferent of socizl probiems. In this

=gic. the nearsr a man to the mose conlributive hic social life and empathy
Secomes.
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