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ABSTRACT

Tieing & teachér in 0 classioom needs nowledge not ouly in terms of the
\ewledpr of tie subjest itself bui also in term of knowing how to handle
the class such ss beadership skill becanse this skill i sble to malabsin
shwbents spirit of moeale also requines skill so thal the studonts have schf
wanfident t sposk Eoglish without being afrad of meking mistekes and
oeing |suplicd by theie friends. Thi: sim of this paper is (0 analym: kdershin
styles available and to find oul an appropciaie siyle hat can b applied in an
Tinglish clussmoom, Seversl andes ranged from an authoritarian syle 1o
democestic w kissez feins lave besn viewed end anatyzed, An atogratic Ia
s I which the manngsr setaing the decision making rights o herself, i is
(ke oviented, i gives opdsrs o i amet the type of o
is noe-way downwards, I contrast, i @ Teinser-faime decision styls, the
managey imywsea few, 3 uny, coptrols an subardinates. Deciziuns arc = fu
suburdinstes and i is they who me the principls imitlators of actions, In
I English class rooa the sitution of leurming @ Foreign languige has besn
i Aisouszed. Some peinciples required hy sindents tn lear & foreiym langusjs
have been momtioned, The sination required by oo forelgn language
hnmrgarn should be relex and able fo encoursge sindeats o talk or
comaunicats wsiig the target langusge. Besides the sliuagion, leamces
should 8150 be taken Mo congideration. The way to behave 10 GLe shudani az
sndividual ia different to anather, it is mosthy inflacaced by the maturity task
gumed by & student and 2 class, By looking at the wlvastsges and
difsdvantagss of i cactveme siyles, it is suzgestod that there s no best style
in leadership. The best s the leadorship whiclh considers situstion thal can
buihid up pood reltiansilp betoesn leader and fillowers
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L BACKGROUND OF THE STUDY

Being = teacher in 2 classroom needs knowledge not only in terms of the  knowledgs
0 subject itself but also in term of knowing how to handle the cluss, Mastering in
e subject that one teaches is ahsolutely required. Tt also gives posithve contribution o
g=in self confidence to stand in front of stedents. However, Imowledge itself can not
guaraniee that the process of teaching and lsaming nms well, Knowledge should be
combined with the way & teacher manages a classroom,

ladi 1

1 ing cl involves several main 21 ing, ising,
actuating and controlling which involve  leading (Diressler, ., 20043. Leading means
getting others (o get the job done, maintaining morale, motivating subordinates which in
this case can be reud as students. To have siudents something secms easy but actually in
English class room it is some time not as easy a5 it looks, Sometimes an instruction
given i not implemented as it should be. Maintaining studeni’s spirit or morale also
reguires skill so that the siudents have self confidence 1o speak Fnglish without being
afraid of making mistakes and being laughed by their friends. In addition, sinee learniny
& farelgn language sometimes siress full, the students need & teacher t motivate them
all the time,

2 RESEARCH QUESTHON

A research question used In this paper is to find out whether thers is one leadership siyle
suitable to be applied in an English classroom at Politclnik Megeri Sriwijaya.

3. CONCEPTUAL FRAMEWORK
3.1 Leadesship Mansgement

Many people confuse leadership with management, but the two are very different, Many
things arc happening in our ol while teaching that are i ing the emphasis
on the skill, leadership. Leadership hes to do with the people as a part on
organization (which in this case the penple can be read as stdents). A teacher can
manage teaching aids, mutorial and many other facilites used for teaching but students
need 1o be led,

In classraom management, o teacher requires management and leadership. To differ
them, management can be siuted as something which is scientific and formal bt
leadership is more visionary snd relationship oriented becanse in involves eliciti g Gom
oparation and teamwork from evervone in the classraom { Hoy and hiskel, 1987; Yall,
2002),
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There are many definitions of leudership, Fiedler (19673 quoted by TToy and Miskel
(1987}, and Yulkd (2002) defines that leader is the individusl in the group given the iask
af dirccting and coondinating task-relevant group activitics. While this paper reliss on
definition [rom Ralph M. Stogdill (1950) thet keadership is the process infloencing the
activities of an organize group toward goal seiting and goal achievement {(Yukl, 2002}
Siogdili’s definition can be adapted i the clasroomn situation where there 12 tmacher
and students. bt i3 a toacher job to influence students to de setivities v ond out e
classroom in order ko achieve goals.

3.2, Lesdership Range

Crwen and Thomas (2006) state that sl of us have observed leader behavior ramgEing
from autocratic to d ic fo lai faire. An ic decision siyle is one o
which a lesder maintsing the decision-making righls to histherself, it is task orieniated
it gives oeder to hisher subordinaies and the typical communication is one way
communication. In contmst, in a laisser-faire conlext the loader few comtels on
suburdinates, Decisions are fefl (o subordinates and there ave the anes wha initisie
actions. The same thing is also steted by Hoy and Miske! (1987} They say tha althouph
there is 2 wide renge of possible behaviors, it can be simplified in two p barizad torms.
b, The leader can deside what to do and tell fllowers how to do itar

7 The leader can permit followess to operate freely within limits dictated by things

over which befshe has 1o control.

To rnuke it clear bulow is the diagram of the leadership range.

A Leadership Comtinuumn
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3.3. The History of Leadership Theory
331 Eary Theories
Tn the 50°s and 60°s leadership was di d. The hagsis was on foll

4 g
procedures, carrying decisions made from above but now it is o major competitive
advantagr both personaily and institulionally.

Eardy theory of leadership was basically based on o simple raits or personality. [t means
leaders trait such as physical A wen: idered domi in produeing
outcomes, This also called a great man theory or trait approsch, It aliempts to identify
any distinctive physical or psycholugical charcteristic of the individval that relate or
expluin behavior of leader (Yukl,2002). Thiz idea makes people think thal & leader
cannal be leamed but hefshe is bormn.

However, Stogdill (1976) reviaws that the relationship between a feader and followers
are not folly influcaced by fraits but more on intelligence need for power, sense of
ponsibitity, social particiy iveness and socic cooncmic stams.

After the wait lsadership, the research of leadership moved to behavioral differences. (3

assumed thai behavior plays an important role in achievi 2 gouls, M 5 beh,
brings owicomcs, The behaviors are identified in several principal factors, they are
ideration and initiating structyre, Comsideration covers the empathy a leader shows

for subordinates’ cootivnal needs, and the warmth, support and Tespect she shows for
them. Initiating factors show that subordinates need W be sipervised generally,
Therefore, o teacher will be imeffective when hefshe is task orlented and close
supervision (Owen,and Valesky, 2T

33.2. Current Theories
Looking at ibe carly theories, it is realized that traits and behaviors sre not the anly
A i

Tactors to be idered, 5 . in fact, b ficant aspect to gat job done,
Lo mainiain morale and, 1o motivate subordinates,

Fiedler’s theory maintaine that there are threc situalional  Inctors determing the
favorability of the situation for managers. Thoy are leader member relaiion, sk
structure and leader position power. Thus, different types of situation require differsnt
type of leadership. The question is what traits under whar situstions are important o
leader cffectivencss?

There are quile a faw theories which Pt situation as one factor that hus o be put highly
congidered. They are caicgorized as ingy 1y h. A ding to this apy h
il 4 necessary to specify the conditions o situatioosl variables the moderates’
relutionship berween leader iruits or behaviors and performanss eriteria. The evidences

13
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indicate that under one set of circumslances, one type of leader is effective; under
another set of circumstances, 1 difiorent type of leader is cffective, Yet, Merton (1969}
35 quoted by Tloy and Miskel {1987:274) says that it must also involve atmibutes of the
ansaction between those wha lead and thess whe follow, Ir other words leadership i2
effective when it is valued a5 some sor of social transaction.

Then, Yeoom’s and Yettons in 1973 developed & txonomy of five lendership styles, as

Followes: A ic process, OO pracess and proup process, analysts of
ion and decision making flowchart (Owen and Vulesky, 2007). While, Reddin in

197 made three di jomy of lcadership includi lationship, ask snd effectivencss

{Hoy and Miskel, 1987).

Befasco, ot al,(1975) describes that \ovehip has four activities: control intormal

activities, enforce group yalue, linking with other group and protection fram ouiside
pressures. In addition, in order to be sffective a leader should be supportive and
insteamentzl feadership the first means & leader should consider member needs, ivolve
participants in desision making and be general leadership. The letter is when a leadey
performs several ioms {hat aie iv 1t the group achi ts of its goal.

Sitpational theory proposed by Heney and Blanchard (1977} in Hoy and Miskel {1987)
is taken here o simplify the process of leadership.

(high)
T e Highﬁ'—]
'i Reationship And Yow | T
t. | TR retationship ki
e S T~
! i Relationship i And |
A low task ! Low relstionship
Relation behavior ST O Style of leuder
Low ————————  Task behavior — —*  {high)

The dingram above shows thar effesgve leadership styles are related tu the maturity of
followers which is a critical factor. A maturity here is nol seen in term of general group
bul is seen ouly in term of u specific task to be performed. To simplify i, it can be said
that the question mised is not “is this group mature or immatare? bt mmther” what is to
e dome here, what is mamrily level of this aroup?”. Thersfore maturity here is only

14
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Sefined in relalivn to a specific task, Students who have a high level of task-relevant
=ity ol anly have the ability, knowledge, experience and motivation to do the job
Sut also feelings of self confidence and self respect aboul themsclves, On the other
hand, sludents whe have a low level of task-relevant maturity lack the ability,
motivation and knowledge to do the job, as well as puychology maturity (Hoy and
Miskel, 1987).

3.4. Engiigh Clagsromm

In ieaching English, there are eight principles needed to be considered viewed from the

students (Scaring, et al., 1988}, The student leamed the longuage best when:

u} They are treated as individuals,

b) They are provided wi ities 0 participate in ieative use of the
target language in a wide range activities, 7

¢} There are expossd to communicative data which is comprehensible and relevant to
their own needs and interests,

d) They focus deliberately on various language forms, skills, and strategies, in order to
suppart. tie process of language acquisition,

g} They are exposed to socio-culteral dats and direst experience of the i)
embedded within the target langoage,

7 Become aware of the role and nature of language and of culture,

2] They are provides with appropriate fendhack about their TOZTESS,

1) They are provided with opportunities to manage thiir ovm learning.

Busides the implications, many wpproaches have been offered to English teactiers in
order (o get success in process of ieaching and learning English as lorefgm language. It

is started from grammar Translation method to C Py in
nties. C icative apy stresses the centialily of the communicative
ion and this approach sees | pe 95 media of icetion (Nunan, 1984),

Rivers (1987} maintains thet interaclion is the key to teaching language for

ication, ication is the sharing of experience {Tubb and Moss, 1987), It
is an exchange botween people, of knowledge, of information, of apinion, of feelings, it
takes place in multitude ways from writing to merest Micker of cyelid.

When language is seon as a media of icution, class room stiuation needs to be

idered. The cl iluation must be ereated in such o way that stadents ars
encoursged to ik in farget language with one another {Broughion, 1988), Further, he
states that although most young children seem to participate mctively in role play
activities, sume adult stedents are less enthusiastic. They are afiaid of being made to
Ink gilly ir front of their fellow students,

13
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4. AMALYSIS AND DISCUSSION

This chapier deals with the snalysis of leadesship styles through identifying the
advantages of each polarized style.

As it has heen staied in the previous chapter that leadership styles can be seen in &
continwum dimension. From the contimmum it can be stated that leadership styie ranges
Teom: awthoritarian style towards free rein or Inissez faire.

4.1, Amthoritarian syl

When o teacher hus o focus on the task in teaching lesming processes, the positive
outcomes can be seen in terms of time efficiency and conformity sinee this style
demands a teacher not ta he compronmising. Tn addition, the teacher is fully task orented
tharefore; instructional material can be delivercd as it is staled on schedule. Since the
teacher is the only decision maker in a classoom is totelly under controlled.

freing authoritarian is similar o teacher centerod when feacher wlls, decides what
angwers are fght o weong, teacher asks students 1o give explanations and uses leading
questions, teacher talks more, and toacher loaves no question open fir later solution. Tn
@ teacher classecom, the teacher is the ultimate awthority. In case of dispute between the
iextbook and the eacher, students quickly teach whom to balieve, Never mind whai the
text book says, pay attention te what Tsay.

Althowgh several benefits can be produccd wsing this style, the effect of ihe eachers

walue in authoritarian style can be scen in classoom climate, The climaie becomes

closed. The teacher and the students simply appear to go 1hwngh the mnimns, ml.h the
y and

teacher sr\:ssmg routing acuvm' and the swdcnts i
fittie The 1 b o since the teacher role i only
seen as comtrofling and eipid as well as i d and ponsi

ar low supportiveness in the light of stodent’s need.

Of course, this situstion will not be cffective to mamiain student motivation to learn a
foreign language beocause leaming forsign lanpuage acquires supportive situation
viewed [rom student’s need, good intemaction, low directive,  and low restrictive and
high intimate.

4.2, Free Rein Siyle

This is the opposite of the authordtorian. A gives issi b W
fimetion within Ihc limit of superior. I—Tmrmg l‘reedcm makes whor\dinam hesome
crearive, i ative and independenl. The si d and Hed. 1f

this situation is adapted to 2 classroom, the uudenls have no attaid of being controlled
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ar evalbated (low defectiveness). They don’t feel under supervision and this sitation
can encourage students o make cxperiment in leaming a foreign language.

Tn English Classroor, leamning is torally determined by lsamers. Leaming is seen a5 a
process which leamers use what knowledge or skills they have in order 1o make sense
of the flow of new information. It is again 5 process of negotiation.

Unlike the authoritarian, this style leads to lzaming by discavery: teacher asks not tails,
teacher has students evaliated each other responses, leacher asks students to think, but
not give verbal explanation, teacher talks less and tescher leaves some problems for
luter solution. Thus by letting students do the talks they will understand s a Chinese
proverh says [ hear | forget, § sce and T remember, 1 do and understand,

In wddition, the cluss room with this siyle of lsadership i ion between
4 teacher and students. It implies ring teaching to the needs of learners regardicss of
whether they work in group o ind My, 1 | climare b apen singe

+
the corporation between # teacher and studonts exists,

However, this leadership style also gives some The class
uncontrolied and confuses. Viewed from time efficiently, this style needs extrs time o
sccomplish one lask, A teacher is wlso demanded not only to have extra patience to desl
with students especially 8 big classroom but also 1w have experiences since many
umexpested question or cases are possible to be rised by students,

4.2, Demuverstic Style

Thiz is the combination of the two extreme ranpes. I is probably the muost
froquently wsed mode. In this case a leader presents a problem Lo suhordinates’ and asks
for comments, suggestion, reaction and ideas. The deeision is clearly the leader but he
or she trles w reflect the subordinaies’ participation and feeling in the final decision, It
means there is an agreement. The teacher tells, asks for input or comments, and tries to
understand students fecling and needs which is seen from the final decision that she or
he makes,

4.4, Approprisie Siyle in Toglish Classroom ot The Paliekuik Meperi Sriwijays

To identily which style is appropriatc in English olsss, several charseleristics of
learning English need identifying, As the principles of language have been mentioned in
the previous chapter it can be sisted here that an English teacher is expected to imply
the principles by providing a wide range of classroom leaming cxperience, some
designed o peomote spontanesus leaming, some designed o focus on underdying
knowledge, skill and stztegies to assist learners to develop control in the use of English
as the targel language,
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English classroom are availuble at this polytechnic. The aim of the institution s to be
ahle to malcs its students to communicate in using English in their job feld. Therefore
the task is chearly slated. However, the students” ities within » cb and or
among classes are not always the same. This can be seen from the score in student’s
imark sheet.

The diagram on page 6 shows that effective leatership styles are related to Lhe maturity.
For examphe, supposc @ Gacher finds that a student is constantly late in collecting
hisher assi or hom k or any activitdes relaied o hing leaming process.
And perips it is also need to be retarned since the paperwork has many mistakes and
needs corcection. Tt means that the student has low maturity fevel. To be cfftctive a
teacher cannat apply the lajsser faire style bl he/she has w tell cxplicitly about the
tmistake and explain what the teacher expoets from him/her and moniter the students
work closcly.

In addition, tie toacher may find that a ¢lass 2= & group may e at one level of malurity
in & particelar aes, but student within that group may be al a different level, When a
teacher is one-to-one wilh that stedent, he or she may have to behave quite differently
than when working with the class as a group. Thus, the maturity of students and (he
class determines the appropriate supervisory or leader behavior.

At the seme time, when the two polarized style of leadership Is roviewed, it cam be
conciuded here that there is 1o best siyle in leadership. The best is the leadership which
consider sitgation that can build wp good relationship batween leader and fullowers.

In other world, loarning English as o media of communication demands a teacher lo
create 4 condueive situation that can encourage students to tall or to Cxpress their ideas
without being afid of making mistakes of looking siily in froat of their friends. The
situation also has to build up students” confidence, (o crcate upel Atmospars. Thus
needs a teacher to adopt the siyle of demucratic w Jaisses-faire, However, in some cases
sivles towsnds autocratic is also required when a teacher should be strict with regulation
and reneated mistakes in expressing themselves.

4, CONCLUSHONS

Several thenries ol leadership have been discussed in this paper including early theories,
and current thoories. Early thenries cover trait theory and ehaviom] models while
curment theories discusses Fiedler's model. Traits theory of leadership cmphasizes
particular personal churscteristies s the pasis for leadership effectivensss. Behavioral
theorics siresses thet leadership effecti relies on ideration and initial
siructore.
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In curren: theoties, leader effectiveness requires motivational system of the leadeor and
group offeciiveness is joint faction of the leader’s style and the situation Tavorablengss;
that is group performance in contingent upon the leader control and influence in the
situation.

From the thearies it has been observed that leader hehavior varying from suiseratic 1o
3 ic o laissee-fnie. An ic decision style is one in which the manager
retsing the decision making rights to hersell, is task oriented, gives orders to
subordinates, and the type of corununication is one-way downwards. In contrast, in
Inissez-faire, the manuger is the interior of all salient actions. In contrast, in a laissez-
faire decision style, the manager imposes fow, if any, contrals on subord nates.
Decisions ure left to subordi und it is they who are the principle initiators of
aetions.

In English class room the situaiion of leaming a foreign lamguage has been discussed.
Some principles required by student to leam a foreign language have been mentioned,
The sitwation required by a foreign language classroem shouid be relax and able to
encolrage shwdenis to talk or commmicate using the trget language. Desides the
situation, leamners should also be taken into consideration. The way to behave to one
student & individual is dilTerent to another. It is mostly influenced by the maturity task
owned by a smdent and & class,

By looking ot the advaniages and disadvaniages of two extieme sivies, it is suggested
that there is no best style in leadership. The best in the leadership which consider
situation thal can beild up good relutivnship between leader urul foilowers.
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